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Introduction 
This annotated bibliography is a project of the 2015 ENGAGE apprentice cohort at 
Georgia College.  Participants selected an article of interest and drafted the following 
summaries.  
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This working paper provides a review of a seminar held by the University of 
Massachusetts system in conjunction with the New England Resource Center for Higher 
Education (NERCHE) and Boston URBAN (Urban Research-Based Action Network). Even 
though their discussion focuses on the Massachusetts system, most, if not all, of the 
issues presented are relevant to other colleges and universities. Their goal was 
examining the culture and evaluation of community-engaged scholarship. A central 
question focused on whether current academic policies match the core mission of the 
universities, especially public institutions. Three keys were discussed as embodying the 
core mission of the system’s institutions. These keys are the university as a public trust, 
as a moral vocation and as a societal obligation. Discussion included topics of emerging 
areas of scholarship, the value of community engagement, and the distinction of these 
activities within the academic record. Findings addressed several areas including annual 
faculty reports, redefining scholarship, research prestige, the role of the chief academic 
officer, and institutional level integration. Overall the report highlighted the need for 
action at all levels of higher education to ensure appropriate changes are made 
on-campus within academic policy to establish best practices. 

Shahrokh, T., & Wheeler, J. (Eds.). (2014). Knowledge from the Margins: An Anthology 
from a Global Network on Participatory Practice and Policy Influence. 
prepared by Matthew Forrest, ENGAGE Apprentice 

Knowledge from the margins provides a descriptions of participatory projects performed 
by the Participatory Research Group (PRG) through the Participate Initiative.  The 
anthology is divided into four sections: (1) Knowledge from the Margins, (2) Starting with 
people: Learning from participatory practice, (3) Participatory Processes of Policy Change, 
and (4) Conclusion. A significant theme of the anthology is the processes they used to 
build trust, which the authors call the Participate Process. Applying, adapting and 
innovating participatory methods to promote the voices of participants in all stages of 
the research process is at the core  anthology. 

The authors emphasize important components of participatory practice outlined below. 

What is Participate? 

● a Participatory Research Group (PRG) of 18 organizations “committed to bringing 
knowledge from the margins into decision-making at every level of society.” 

● grounded in lessons learned through the prior experience.  
● seeks to encourage peer learning and exchange around the use and evolution of 

participatory methods (public engagement). 
● based on larger global networks / and making the group as open as possible 

during its creation so that a number of smaller organizations had a voice in the 
formation of research groups. 
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● developed a number of innovations in the practice with the goal of collapsing the 
distance between grassroots groups and policymakers: 

● collected framing papers, collective reflections, and individual narratives in order 
to better develop proposals. 

Reflective process on Risk:  groups focused on analyzing gaps in their knowledge to 
recognize factors that contributed to bad public processes.  

Lessoned learned .. 

● Work with active community members to solve local problems. 
● Engage youth in local community support programs, after school programs, 

supporting parks, etc. 

Many of the programs and researched had been based in very poor countries with 
limited resource on how to form groups to take action on issues of  poverty.  One of the 
best means to tell their story was Digital storytelling (DST) is a creative, participatory 
audio-visual process that brings people stories forward in a contemporary means.  DST 
also used storytelling, creative writing, and role-playing to bring individuals confidence 
and understanding about important issues in their neighborhoods. 

●  This works on personal, collective and social levels 
● This process can bring a sense of relief and strengthened an individual’s passion 

to help others. 

Action Research Cycle 

Figure 1 (p 36) demonstrates a common interpretation of the action research cycle, which 
has four steps that occur in a loop: 

1. Observe – what is happening?  

2. Reflect- what does it mean? 

3. Plan – what do we want to change? 

4. Act – what are we doing? 

The core of all the studies presented in this anthology focused on allowing people from 
extremely poor and marginalized backgrounds to identify and reflect on those issues that 
affect their lives and identify prospects for positive change using tools like DST to 
motivate change. This anthology is suited for scholars interested in incorporating 
participatory methods in their research or anyone interested in participatory methods as 
a concept. 

Lockeman, K. S., & Pelco, L. E. (2013). The Relationship between Service-Learning 
and Degree Completion. Michigan Journal of Community Service Learning, 18-30. 
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prepared by Donovan Domingue, ENGAGE Apprentice 

The authors use a statistical model to account for the role of service learning courses in 
retaining students through graduation. The research used historical data at a large, 
urban public university in which 10% of students were in service-learning courses to 
determine                 how students in service-learning classes differ from those that don’t 
participate in service learning classes and whether or not participating in service-learning 
classes is a significant predictor for degree completion. Despite the low participation, the 
authors found a significant improvement in graduation rates in students that had 
completed service-learning courses. They also found that students who take 
service-learning courses are more likely to be female, african-american or asian and 
financially needy.  Interestingly, half of the students report they did not know they were 
in a service-learning course.  The audience for this paper is faculty and administrators in 
higher education interested in the benefits of service-learning programs. 

Scott, J. H. (2012). The Intersection of Service-Learning and Moral Growth. New 
Directions for Student Services, 2012(139), 27-38. 
prepared by Alesa Liles, ENGAGE Apprentice 

This article describes how service learning in higher education developed out of 
experiential learning with the ultimate goal of contributing to moral growth in students. 
The authors maintain that through service learning students should demonstrate 
development in the areas of diversity appreciation, empathy, social justice, and personal 
efficacy. To achieve this goal, a holistic approach is suggested with consistent 
engagement and reflection. As facilitators of engaged learning, instructors should 
integrate service learning with sample assignments and questions provided in the article. 
Additionally, the instructor must demonstrate the goals they wish to see in their own 
students. They should not just be banks of knowledge, but active members of the 
engagement. 

This article is the most useful for instructors using service-learning in their courses. The 
authors provide offers a wealth of practical information for instructors, ranging advice for 
the syllabus to actual assignments and specific questions to facilitate the learning 
process.  

Steinberg, K. S., Hatcher, J. A., & Bringle, R. G. (2011). Civic-minded graduate: A north 
star. Michigan Journal of Community Service Learning, 18, 19-33. 
prepared by Julia Metzker, ENGAGE Director 

In this work, the authors present a conceptual framework for the civic-minded graduate 
(CMG), which is defined as a person that has completed a course of study and has the 



  4 
 

capacity and desire to work with others to achieve the common good. The conceptual 
framework, developed from a review of civic learning outcomes in literature as well as 
conversations with practitioners from the Center for Service Learning at IUPUI, 
represents the intersection of student identity, educational experience, and civic 
experiences. The CMG framework is anchored by ten conceptual domains (or outcomes) 
distributed clustered by knowledge, skills dispositions and behavioral intentions.  The 
authors designed the three instruments with a range of modalities to assess student 
outcomes: 

1. The Civic-minded Graduate scale - a quantitative self-score behavior scale 
2. The Civic-minded Graduate Narrative Prompt and Rubric - a qualitative measure 
3. The Civic-minded Graduate Interview Protocol and Rubric - a face-to-face direct 

measure 

Studies designed to validate these instruments indicate that the CMG scale 
“demonstrates good temporal reliability, internal consistency and convergent validity 
with the other two measures.” The authors also demonstrate high inter-rater reliability 
for the rubrics associates with the narrative prompts and interview protocol.  

This paper is most appropriate for departments, service-learning programs or 
community-based learning programs interested in measuring the student outcomes of 
their programming.  The Civic-minded Graduate scale could also be used by educators 
interested in assessing the impact of their course on students. 

Peterson, T. H. (2009). Engaged scholarship: reflections and research on the pedagogy 
of social change. Teaching in Higher Education, 14(5), 541-552. 
prepared by Eryn Viscarra, ENGAGE Apprentice 

Peterson notes that many universities were founded on a tradition of service learning, 
and since 1994, there has been a renewed focus in service learning in higher education. 
Students who are involved in engaged scholarship benefit through contact with the local 
community, which encourages a deeper understanding of social problems and often 
inspires students to be involved with these issues long after the course has ended. 
However, the experience may not be as beneficial to the community in which the 
students are involved, especially if the students are working with a marginalized 
populations. Many service learning projects have the best of intentions, but often end up 
reinforcing existing racial, ethnic, and economic inequalities that exist between the 
students, the university and the local community. (A similar trend exists for students who 
engage in service learning abroad).  Peterson asserts that these inequalities can be 
lessened if the service learning course incorporates the local community in the design, 
implementation, and evaluation of the course. Thus giving a voice to the marginalized 
group and reducing the top down “’rescuing’ of the ‘needy.’” 
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Ehrlich, T., & Jacoby, B. (2009). Civic Engagement in Higher Education: Concepts and 
Practices. San Francisco, CA: Jossey-Bass. 
prepared by Karen Berman, ENGAGE Fellow 

This book is a comprehensive guide to developing high-quality civic engagement 
experiences for college students. Each chapter presents a topic by experts in civic 
engagement, service learning and community engaged scholarship. A description of 
chapter follows. 

Chapter 1. Civic Engagement in Today’s Higher Education: An Overview (Barbara Jacoby) 
It is important that each institution choose the term, definition, and approach that best 
suits that institution’s unique mission, culture and traditions. In 1990 Boyer provided the 
intellectual background to create new ties between the academy and society. AAC&U and 
American Democracy Project have been leaders in preparing active, engaged citizens. 
Carnegie Foundation with its elective classification for community engagement has also 
been important. 

Chapter 2. What We Know about Civic Engagement among College Students (Mark Hugo 
Lopez and Abby Kiesa) 
Only 27 percent of 18-25 year olds are in post-secondary education. Studies show young 
people attending 4 year colleges are most engaged with community, students at 2 year 
colleges are less engaged and young people who have never attended college are the 
least engaged. Female college students are more engaged than male college students. 

Chapter 3. Educating Students for Personal and Social Responsibility: The Civic Learning 
Spiral (Caryn McTighe Musil). 
Percentage of college students went from 44% female in 1970 to 57% female in 2005 and 
14.5% minority in 1976 to 28% minority in 2006. Faculty tends to be last group to fall into 
line on civic engagement after students who have volunteered in high school and 
President’s offices that commit to engagement. Colleges should examine curriculum so it 
provides pathway to developing civic imagination, civic values and civic habits.  

Chapter 4. Civic Engagement in the First College Year (Mary Stuart Hunter and Blaire L. 
Moody). 
Students are arriving in college with greater interest and experience in various types of 
civic engagement. It is important to engage them early in first year through student 
orientation and first year seminars when behavior and activity patterns are developing. 

Chapter 5. Engaging General Education (Kim Spiezio). 
Faculty should be encouraged to develop democratic classrooms that engage students in 
activities with social meaning. This type of classroom also encourages the students to 
take personal responsibility for their learning including involvement in class assessment 
through peer evaluations and self-evaluations. 



  6 
 

Chapter 6. The Influence of Integrative and Interdisciplinary Learning on Civic 
Engagement (Nance Lucas). 
Utilizes examples from several universities, including Kennesaw State University, of 
integrative and interdisciplinary programs that educate the whole student. Some faculty 
in traditional disciplines are suspicious of these types of programs. Engaged scholarship 
and teaching are not as highly valued as traditional research and teaching by many T&P 
committees. 

Chapter 7. Capstone Experiences (Kevin Kecskes and Seanna Kerrigan). 
In 1970’s less than 5% of universities had senior capstones, by 2000 over 75% of 
universities had at least one capstone course. Examples are given of civic engagement 
capstones including ones that involve understanding of communities and cultures, 
enhancing a student’s civic skills, or values, and encouraging students to take public 
action.  

Chapter 8. Enhancing Intercultural Competence through Civic Engagement (Michelle R. 
Dunlap and Nicole Webster). 
Civic engagement needs to begin with an introduction to the community and dispelling of 
negative, inaccurate stereotypes. Slow development of trust between students and 
community is also important in civic engagement. 

Chapter 9. Leadership Education and the Revitalization of Public Life (Nicholas V. Longo 
and Marguerite S. Shaffer). 
Describes the work of the Wilkes Leadership Institute at Miami University in Oxford, 
Ohio. Institute moves university focus away from credential-generating model toward a 
core mission of creating responsible, ethical and engaged citizens. Leadership education 
occurs not only in the classroom, but also in the co-curriculum, residence halls and the 
community.  

Chapter 10. Moving from Service-Learning to Civic Engagement (Marshall Welch). 
Over the past ten years there have been increases in number of students involved and 
educators’ interest in civic engagement. There has also been increased interest to depart 
from a traditional apolitical model of volunteering to become a model that empowers the 
community and students to promote social change. Some approaches to avoid becoming 
overly political include providing students with a choice of projects from conservative to 
liberal, or allowing students to create their own projects based on their own concerns. 

Chapter 11. Community-Based Undergraduate Research: Collaborative Inquiry for the 
Public Good (Elizabeth L. Paul). 
Community-based research engages community agents with undergraduate students 
and faculty in research projects addressing a question or issue identified by the 
community. Strong faculty mentoring is important. This type of community-based 
undergraduate research results in student growth in self-confidence, independence and 
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sense of accomplishment and the belief that this growth would have many benefits that 
will transfer to their work and personal lives. 

Chapter 12. Global Civic Engagement (Barbara Jacoby and Nevin C. Brown). 
Challenge is collaboration between study abroad office and civic engagement office. 
Traditionally study abroad student is young, white, upper middle class female. It is 
important to provide support to overcome financial, family or cultural obstacles to 
participation by minority and older students. Students in these programs develop 
leadership skills. 

Chapter 13. Securing the Future of Civic Engagement in Higher Education (Barbara Jacoby 
and Elizabeth Hollander). 
Civic engagement must be woven into the fabric of the university if it is to have success 
over time. It is important that it appear in key documents including the university mission 
statement and strategic plan and have secure funding. Faculty commitment is important 
as is involvement of all types of students on campus, including financial assistance to 
support community service. University leadership, including President, Provost and 
Board of Trustees need to be committed to engagement. 

Tryon, E., & Stoecker, R. (2008). The unheard voices: Community organizations and 
service-learning. Journal of Higher Education Outreach and Engagement, 12(3), 47-60. 
prepared by Shaundra Walker, ENGAGE Apprentice 

This article provides the results of a study of community organization representatives’ 
experiences with service-learning programs.  The authors provide a unique perspective 
in that few studies of the impact of service learning report from the perspective of 
community organizations.  Findings, which included information on positive aspects of 
such programs, as well as areas where improvement was necessary, were grouped into 
the following areas:  

● goals and motivations of community organizations for service learning,  
● finding and selecting service-learners,  
● the challenge of short-term service learning,  
● diversity and service learning, 
● relationship and communication with the higher education institutions 
● and indicators of success.  

This article would be useful for anyone in higher education who is involved in 
service-learning.  Faculty members and administrators involved in service learning would 
find it particularly useful due to the  relevant questions discussed, and the broad 
perspective that might be difficult for them to gather easily from their community 
partners.  The information provided could certainly assist faculty and administrators in 
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designing service-learning experiences that meet the needs of students and institutions 
as well as addressing the concerns of community organizations simultaneously. 

Weerts, D. J., & Sandmann, L. R. (2008). Building a two-way street: Challenges and 
opportunities for community engagement at research universities. The Review of 
Higher Education, 32(1), 73-106. 
prepared by Kirsten Rodgers, ENGAGE Apprentice 

In the last decade, there has been a shift in the university’s role in community from ”the 
experts” to “the expert collaborators.”  This newly defined role encompasses university’s 
faculty, staff, and student knowledge as well as the community’s knowledge of local, 
historical, and geographical perspectives. The acknowledgement of this native expertise 
from community members has allowed universities to work with communities instead of 
in communities through engaged assessment, program planning, implementation, and 
evaluation. The power dynamics have shifted as a result and allows ownership of 
problems and solutions to the community.  While the community-engagement concept 
has been widely accepted among universities and communities, the true understanding 
and practice of engagement is rare.  Secondary data analysis of funding reports and 
eighty interviews conducted among university faculty and community partners found 
that while “community engagement” verbiage is included in many funding proposals, 
view community engagement activities are assessed and reported as deliverables.  The 
conclusion states that while the shift in this model, conceptually, is positive for 
universities and communities, university administration needs to continue to work on 
incentivising community engaged research and providing the infrastructure that is 
essential for a two-way street. 

Ash, S. L., Clayton, P. H., & Atkinson, M. P. (2005). Integrating reflection and 
assessment to capture and improve student learning. Michigan Journal of Community 
Service Learning, 11(2). 
prepared by Lori Strawder, ENGAGE Apprentice 

Demonstration of academic and cognitive outcomes resulting from service learning has 
been quite difficult to provide in a convincing manner for some faculty to get on board 
with including service learning in their courses.  In agreement, the authors developed a 
model that encourages faculty to consider more thoroughly learning goals and 
modifications to curriculum and instruction that demonstrate personal growth and civic 
engagement. The model involves multiple service-learning opportunities and uses similar 
processes for multiple reflection sessions and assessment. For both components, a 
series of questions were presented to help students through the process as well as 
learning objectives in academic, civic and personal growth, and a critical thinking guide to 
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help focus and deepen reflective thinking.  Through the reflection sessions, followed by 
individual writings, and the assessments, students focused on learning objectives, were 
able to identify, apply and analyze course concepts and evaluate theory. This model, 
under continual evaluation, has proven successful by some increase in improvement on 
reflection activities and a significant increase in critical thinking skills.  

Ash, S. L., & Clayton, P. H. (2004). The articulated learning: An approach to guided 
reflection and assessment. Innovative Higher Education, 29(2), 137-154. 
prepared by Nicole Declouette, ENGAGE Apprentice 

The authors provide a reflection model to use for service learning and other experiential 
learning activities. Service without reflection runs the risk of students missing the 
purpose and meaning of the experience. Learning without the service runs the risk of 
students missing the connections between course content/learning outcomes and their 
applicability to real life. Learning without service also does not challenge students’ 
preconceived attitudes and beliefs about people and organizations unfamiliar to them. 
The framework proposed by the authors assists students to link course content, 
experiences, and reflection so that they can demonstrate concrete learning outcomes. 
The paper addresses articulated learning outcomes, the integration of program-wide 
learning objectives, application of critical thinking principles, and the final product.   

Strand, K. J., Cutforth, N., Stoecker, R., Marullo, S., & Donohue, P. (2003). 
Community-based Research as a Teaching Strategy. In Community-based research and 
higher education: Principles and practices (pp. 119-137). San Francisco, CA: 
Jossey-Bass. 
prepared by Scott Butler, ENGAGE Apprentice 

The authors provide an outstanding and very comprehensive assessment of the various 
components of the intersection of community-based research and teaching in higher 
education. They begin with a useful case study that involved two students in a sociology 
class who conducted a needs assessment of a Latino community. The example highlights 
the need for faculty to interact with their students in unique manners and provides 
insight into student roles in learning research methods in a first-hand manner. The 
authors outline key aspects of community-based research which are divided into sub 
topics such as the strength/limitations of service learning, discipline-specific learning, 
pedagogic tools and applications, collaborative efforts, social change, civility, and the 
potential impact of community-based research upon the students. Each sub-topic is 
almost a useful chapter within itself and the authors provide an outline of the previous 
research conducting in the area of focus. In addition, the authors highlight the drawbacks 
of community-based research such as the commonly held belief that 
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community-engaged initiatives implemented by higher education institutions tend to 
benefit the faculty and students but offer no long term benefits to the communities 
themselves. Other potential factors include lack of training and irresponsibility on the 
part of the students. Overall, the authors provide an interesting glimpse into the many 
facets of community-based research and its applications to teaching in higher education 
settings.  

Berberet, J. (2002). Nurturing an ethos of community engagement. New Directions for 
Teaching and Learning, 2002(90), 91-100. 
prepared by Amanda Jarriel, ENGAGE Apprentice 

Berberet introduces various conceptual ideas as to how the “complete scholar” should be 
characterized, more than just teaching and scholarship but a broadened view of the 
service component.  The idea is proposed that faculty roles should be on a 
complementary continuum relating to institutional and community well-being, hence the 
service component becoming even more valuable.  Furthermore the importance to 
legitimize scholarship of engagement proposed by evaluating the “service component” by 
common scholarly standards was discussed as well as the notion that campuses must 
provide models of this service as well as address the need for authentic research in this 
area.  Finally, community engagement as “the” component to the scholarship of service is 
suggested to be a natural extension of the campus -- “organic.” And finally, the statement 
is made that “one would have to look long and hard to find a more important purpose 
with greater potential for higher education that the scholarship of community 
engagement.” 

As reviewed in the summary above, this article would be beneficial to faculty members 
justifying adding in a greater component of community engagement to their scholarly 
initiatives as well as for community members, it demonstrates the need for the link to 
make the higher education experience a more well rounded one. 

Maurrasse, D. J. (2002). Beyond the campus: How colleges and universities form 
partnerships with their communities. Routledge. 
prepared by Chelsea Losh, ENGAGE Fellow 

Each chapter in this book features a different university who has successfully 
implemented service learning.  Each chapter provides an in-depth into the history of the 
university, the type of university (public/private/size/location), the demographics of the 
community, the history of the university’s outreach programs, how the current outreach 
programs have evolved over time, how the university manages their community 
partnerships, long-term applications, challenges, and conclusions drawn from the work. 
This book is a good introductory resource for anyone who is interested in learning about 
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how other universities in the U.S. have put together community partnerships to further 
town and gown relationships.  

The book profiles four partnerships:  

1. University of Pennsylvania and West Philadelphia 
2. San Francisco State University and the City of San Francisco 
3. Xavier University and New Orleans 
4. Hostos Community College and the South Bronx 

Further potential audiences for the book include: 

1. University administrators developing or supporting university-community 
partnerships. 

2. University staff working directly or indirectly with the community beyond the 
campus. 

3. ENGAGE partners (faculty, staff, community, etc)  
4. A resource for ENGAGE or C-bEL workshops 
5. As a text for an introductory service-learning course. 

Cruz, N. I., & Giles Jr, D. E. (2000). Where’s the community in service-learning 
research? Michigan Journal of Community Service Learning, 7(1), 28-34. 
prepared by Cynthia Edwards, ENGAGE Fellow 

The impetus for this article was a discussion of  the title question at a meeting convened 
in 1997 by Campus Compact in Denver, which addressed strategic directions for the 
future of service-learning or “community-engaged” research. The authors illustrate the 
importance of including the community service-learning research. The article presents 
three important ideas for consideration.  

1. Understand why research focused on communities is sparse and why 
communities are looked upon as independent or dependent - Intellectual reasons 
for paucity of service-learning research pertinent to community are complicated 
and are derived from American social and intellectual history. 

2. Planning should be a model used when approaching the community.  
3. There should be developing ways, in which to address the research gap, 

addressing “the complexity of research and its focus on ‘community’.”  

Lessons Learned: The community must play a larger role in the production of research 
in the literature. Service learning and community-engaged scholarship (CES) should seek 
to engage individuals in activities that include both the community and the researcher. 
Service learning also should constitute activities that should be focused on meeting the 
needs in the community. However, in my opinion there is no clear understanding of 
exactly how researchers should participate in the community without the community.  
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Bringle, R. G., & Hatcher, J. A. (1999). Reflection in Service Learning: Making Meaning 
of Experience. Educational Horizons, 4, 179. 
prepared by Jamie Addy, ENGAGE Apprentice 

Bringle and Hatcher provide an overview of best practices in reflection within a 
service-learning context. Service learning is introduced as a high impact practice wherein 
“students (a) participate in an organized service activity that meets identified community 
needs and (b) reflect on the service activity in such a way as to gain further 
understanding of course content, a broader appreciation of the discipline, and an 
enhanced sense of civic responsibility.” The researchers continue by discussing reflection 
as a way to link meaning and personal experience to theory and course objectives. The 
authors provide examples of different types of reflection that integrate well with service 
learning, such as journals, experiential research paper, directed readings, presentations 
and electronic reflection exercises. Included also is a framework to assess reflection, the 
Bradley’s Criteria for Assessing levels of reflection. 


